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Reading well by third grade is one of many developmental milestones in a child’s educational experience.
Literacy development starts at an early age and is the basis for all academic success. Reading well by grade
three ensures that a student has a solid foundation of literacy skills to continue to expand their understanding
of what they read, make meaning, and transfer that learning across all subject areas. Instruction that provides
the basis for all students to read well by third grade and beyond will help close the achievement gap and
ensure that all students are ready for the demands of college and the workplace. From cradle to career, a
sustained effort to create quality literacy environments in all of our schools and programs from birth through
grade 12 promotes academic success. MN State Statute  120B.1
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I. Literacy Program Overview

Learning to read well is the primary focus at C.E. Jacobson Elementary in the Rush City Public
School District. As we strive to prepare global citizens, we desire to have each child reading at
his/her best ability by the time they graduate from elementary school. Our goal is for all students to
meet standards of proficiency based on Minnesota Academic Standards in English Language Arts.
The best academic focus we can provide for students is providing that foundation as well as
learning to love the world of reading that extends beyond the pages of a book and into the world
around them.

In order for us to meet this objective for our students, we use the research based balanced literacy
curriculum Benchmark Literacy, coupled with practices and instructional strategies that align with
LETRS, guided reading, and other research-proven “add ons” based on our students’
developmental levels and areas of need.. Scientific research has demonstrated that high quality
reading instruction focuses on the five essential domains of reading. Within our existing
curriculum, five focus domains include Phonological / Phonemic Awareness, Phonics / Word
Study, Vocabulary, Fluency, and Comprehension. In addition, Benchmark Literacy embeds oral
language activities and a strong writers workshop / grammar model to reinforce the natural
connections between reading and writing. The framework for instruction is developed around the
development of literacy skills at each student’s individual-instructional level in order to gain skills
needed to become fluent readers, and eventually readers who comprehend and make meaning,
leading ultimately to readers who are critical thinkers. .

To define and measure reading proficiency, C.E. Jacobson Elementary  uses FAST, which help us
to identify students who may be at risk of not meeting grade level standards in reading. The Saint
Croix River Education District (SCRED) provides us with target scores for each of these
measures. These target scores are set to predict a high likelihood of success on the upcoming
Minnesota Comprehensive Assessment (MCA) tests. Parents are informed on a regular basis of



the results of these ongoing screening measures.

To promote reading and engage students, we offer several celebrations that encourage literacy skill
development in the classroom, homes, and community. School-wide events such as I ♥ to Read
Month, Read Across America Day, Book Fair Bingo, Read to Succeed Reading Incentive Programs,
and a large and varied library book collection, and mixed-grade reading buddies all combine to
celebrate our literacy focus. We also have multiple leveled books that can be checked out of our
leveled library room that promote differentiated instruction and literacy skills in an engaging
environment.

II. Multi-Tiered Systems of Support Literacy Framework

Based on assessments utilized throughout the school year, students are identified as at risk of not
meeting grade level standards in reading. When a student is first identified as needing extra
support, the teacher has several options. Having the student receive research-based or scripted tier
1 interventions, read with a volunteer or reading buddy, and differentiated small-group lessons are
some of the options that are available. For all students receiving supplemental intervention support,
progress in reading is monitored frequently so that timely instructional decisions may be made to
accelerate progress. If these supports do not elicit the growth that is desired for a particular student,
the teacher has the option of referring that child to our building-based Multi Tiered System of
Supports Team (MTSS). This school-wide team works together to determine the individualized
resources and programming needed to support the child. Frequent monitoring continues at this
intensive level of intervention for instructional decision-making.  Evidence-based interventions
geared toward the science of reading are used to reach students’ needs and to monitor progress.  If
after at least two interventions, a child’s level of achievement and rate of progress continue to fall
well below expectation and criteria is met for a referral, a referral for evaluation for special education
may be suggested. Through the entire process, parents are key partners in this team planning.
This process is known as MTSS, which has been implemented across grade levels for several
years. This early, systematic assistance to children who are having difficulty has helped us identify
students that may qualify for special education as well as help bridge the learning gap so that they
perform at grade level expectations.  Multi-Tiered Systems of Support (MTSS) is a whole-child
approach that integrates academic, behavioral, and social-emotional instruction and support. MTSS
optimizes student growth through a proactive, preventative framework comprised of multiple layers,
or tiers, aligned to the varying needs of our students. Tier 1 effective school-wide systems and
differentiated core instruction, Tier 2 targeted intervention, and Tier 3 intense and individualized
intervention form the pillars of this integrated continuum of student supports. As a framework, MTSS
establishes intentionality and efficient organization of all district and campus services offered for
both students and staff. It aligns our work and facilitates a focus on collaboration, growth, and
multi-faceted approaches to student support. With implementation fidelity, MTSS has the power to
close achievement gaps and address the critical needs of all students including those served by
special programs such as Bilingual, Gifted and Talented (GT), English Language Learners (ELL),
504/Dyslexia, and Special Education.





Dyslexia
We will be using our current testing tools as the first attempt to screen for dyslexia. This
includes the use of FAST (Formative Assessment System for Teachers) and the careful
selection of reading and reading skill assessments at each grade level. Students with
suspected dyslexia (difficulty with reading words in isolation, determining unfamiliar words, oral
reading, and spelling) will undergo analysis with running records, miscue analysis, and
cumulative performance review. A parent survey indicating family present or past history of dyslexia
will also be provided to use as an indicator of risk if history is present. Students who score within the
at-risk category will be considered for an intervention based on the skill deficit hypothesized by using
the screening data, and reading diagnostics if warranted. They will be progress monitored weekly
using a CBM and mastery measurement if warranted. If the student is not making adequate progress
then the intervention supports will be intensified as they move through MTSS, which could result in a
special education evaluation in the area of reading under the SLD category.

Convergence Insufficiency Disorder
We do routine school vision screeners for visual acuity issues. If a child states that he or she gets
headaches or eye strain while reading for extended periods, this information can be shared with a
parent(s) for possible further screening by the family’s eye health professional. A comprehensive
vision evaluation by a licensed eye care specialist who tests binocular (two-eyed) vision is the most
effective means for detecting convergence insufficiency disorder.



III. Assessments

Statement of Goals and Objectives
Students will demonstrate reading proficiency from preK through 3rd grade through the results of
both screening and diagnostic measures. Our goal is for all students to be at or above grade level on
FAST testing. However, we will not be limited by the standards of proficiency. We will continue to
challenge students at all ability levels after proficiency levels have been met or exceeded. Through
high quality core instruction and differentiation, students will be supported to make growth based on
grade level expectations and individual goals. Furthermore, based on the outcomes of the
assessments, students may qualify for additional support through our Response to Intervention
program or high potential services. A process to assess students and the types of assessments
used to measure student proficiency is provided below.

Parent Notification and Involvement
Parents are an important part of student supports and decision making. Resources to support

literacy may be provided for parents in the following format:
● Information regarding student assessments is available through our student information

system.
● Parent-teacher conferences are held twice per year to discuss assessment data and

instructional plans for each student. Information will be discussed in detail at fall and
spring parent-teacher conferences.

● Student progress information for Early Childhood is sent home two times per year. This
information will include student progress towards proficiency.

● Students in Kindergarten - 6th grade receive student progress information and report
cards four times per year (quarters). This information will include progress towards
proficiency of the defined Minnesota English Language Arts standards.

● Families of at-risk students receive additional information related specifically to the
needs of their child.

● Families of the most at-risk students have an opportunity to partner with classroom
teachers.

● Information on how families can support a child’s literacy development is provided at
least quarterly.

Additional methods for collaborating with stakeholders sharing information may include:

● Family Nights



● Newsletters
● Information shared on school website
● Email or phone contact

Process to Assess Students’ Reading Proficiency
The following table outlines the assessment measures that are used with all students. Students who
achieve the stated goals are on track to become a proficient reader by the end of third grade.

Literacy Assessments

Measure Grade
Cutoff

Number
(Target)

Source of Norms Unit of
Measurement

TIERS
where
used

Purpose of
Assessment

Early Reading
Composite

Kdg

1st Grade

32 Fall
50 Winter
64 Spring

33 Fall
52 Winter
66 Spring

FastBridge
Learning

2019
Composite

TIER 1 Universal
Screening

TIER 2 Dyslexia

TIER 3 Progress
Monitoring

CBM-R

1st Grade 14 Fall (optional)
37 Winter
66 Spring

FastBridge
Learning

2019

Rate per
minute

TIER 1 Universal
Screening

2nd Grade 56 Fall
84 Winter
101 Spring

TIER 2 Dyslexia

3rd Grade 87 Fall
110 Winter
125 Spring

TIER 3 Progress
Monitoring

Primary literacy assessments are listed above. Additional assessments are available and may be
used as determined by grade level teams.

Reading Proficiency Assessment Results

Rush City Schools examines data from a multitude of assessments at each grade level. Target
scores for these assessments are set to predict a high likelihood of success on the Minnesota
Comprehensive Assessment (MCA) state test. We use the target scores collected and established
annually by the St. Croix River Education District (SCRED). These target scores fluctuate on a
yearly basis based on SCRED annual score calculations.



Grade Name of Measure
% Proficient in

Spring of 2021

% Proficient in

Spring of 2022

Early Childhood
Picture Naming - 4yo 91% 93%

Picture Naming - 3yo 66% 50%

Kindergarten

Early Reading
Composite 48.6% 68.0%

FAST aReading 43.7% 42.0%

Grade 1

Early Reading
Composite 40.0% 39.0%

FAST aReading 42.0% 42.9%

CBM Reading 42.0% 32.5%

Grade 2
CBM Reading 34.7% 33.9%

FAST aReading 24.5% 35.5%

Grade 3
CBM Reading 52.5% 50.0%

FAST aReading 52.5% 52.0%

Grade 4 FAST aReading 40.5% 47.6%

Grade 5 FAST aReading 44.9% 58.5%

Grade 6 FAST aReading 50.0% 52.3%



IV. Literacy Interventions

Any student identified through the district screening system, which includes screening or diagnostic
assessments and review of classroom performance through observation and local formative
assessment, as performing below grade level expectation will be provided intervention in the area of
need for the purpose of accelerating student growth in order to reach the goal of reading at or
above grade level by the end of the current grade and school year. When needed, additional
diagnostic assessments will be completed to identify appropriate instructional matches for student
interventions. Multiple data points and intervention fidelity are required when making intervention
decisions in order to determine the appropriateness of the intervention.

Supplemental and intensive reading interventions are offered during the school day, and/or during
the summer. Intervention services are provided through a variety of means: Title 1 Services,
ADSIS (Alternative Delivery of Specialized Instructional Services), and special education services.



Intervention plans are carefully developed through the building MTSS team. The MTSS team
develops plans that align the intervention to the academic or behavioral need. Often this is a
process which requires developing a hypothesis, creating an intervention plan, implementing the
plan, collecting data on the progress, and assessing if the plan is working. A typical intervention and
data collection timeline will be a duration of at least 8 weeks. If the results indicate that there is a
low rate of growth, then the MTSS team considers a new plan and action steps. At all times,
progress monitoring data is collected in order to ensure the match between the intervention and
student learning are occurring. If a student is making adequate progress and has met the grade
level targets, they may be exited from the MTSS process.

The following table lists the primary research-based interventions used in Rush City Schools.
Additional interventions are available and may be used as determined by grade level teams.
Descriptions of interventions are provided in the Literacy Intervention Glossary.

LIteracy Interventions Matrix

Grade Interventions

Early

Childhood

Vocabulary Interventions
● Repeated Read Aloud
● Vocabulary and Oral Language

Visual Discrimination Interventions
● Visual Discrimination - Match
● Visual Discrimination - Point
● Visual Discrimination - Say

Phonological Awareness Interventions
● Phonological Awareness - Environmental Sounds
● Phonological Awareness - Rhyming
● Phonological Awareness - Alliteration

Kindergarten Accuracy
● Headsprout
● Letter/Sound Correspondence
● Blending Words
● PRESS
● Reader’s Theater

Comprehension
● PRESS Interventions



Fluency
● Great Leaps
● PRESS
● Nonsense Word FLuency
● Stop/Go

Assessments
● Phoneme segmentation
● Phoneme sounds and blending practice
● PRESS skill monitor

Grade 1 Fluency
● Repeated Reading
● Choral Reading
● Duet Reading
● Reader’s Theater
● Nonsense Word Fluency
● PRESS
● Decodable Texts
● Read Naturally

Accuracy
● Pencil tap
● Letter sound correspondence
● PRESS
● Letter naming

Comprehension
● Newscaster
● PRESS skill monitor
● Read Naturally

Assessments

● Benchmark Literacy Comprehension Strategy Assessment
○ Pretest
○ Ongoing Comprehension Strategy Assessments
○ Midyear Test and Posttest

● Informal Assessments for Fluency Development
○ Fluency Rubrics
○ One-Minute Leveled Passages D-X
○ High-Frequency Word Phrase lists

● Informal Assessment for Vocabulary Development
○ High-Frequency Word Assessment

● Informal Assessment for Reading Development
○ Individual Reading Observation Checklist
○ Small-Group guided Reading Observation Record
○ Oral Reading Records

● Informal Assessments for Text Comprehension



● Self Assessments

Grade 2-6 Fluency

● 18 Minute Solution
● Read Naturally
● Decodable Texts
● Choral Reading
● Duet Reading
● Phonics for Reading
● Great Leaps
● Reader’s Theater
● Bridge the Gap - Heggerty
● PRESS

Accuracy
● Pencil tap
● Repeated Reading
● PRESS
● Bridge the Gap - Heggerty
● REWARDS Reading

Comprehension
● Readworks
● Newscaster
● PRESS
● Paragraph Shrinking

Assessments

● FASTBridge Assessments
● One Minute ORF (CBMReading)
● Benchmark Literacy Unit Assessments
● Benchmark Comprehension Strategy Assessments
● PRESS Skill Monitor
● Individual Reading Observation Checklist in Benchmark (purple book)
● Oral Reading Record Analysis
● Self Assessments (Reader’s Theater, Fluency, etc.)



V. Rush City Professional Development and Training

Knowing that considering HOW we teach is as important as considering WHAT we
teach, our staff will work together to address these critical questions:

● Are we teaching with a teacher-directed stance or a student-support stance?
● To what extent are our students engaged in active versus passive responding?
● To what extent are our students engaged in challenging versus
non-challenging activities? ● To what extent are students engaged in
small group work?
● To what extent are classroom routines clearly established?
● To what extent are we working to foster independence in our students?
● What are barriers to the above that we need to work on together?
● To what extent do we have ongoing professional development at the building level??

Ongoing professional development for our Pre-K through grade six teachers will continue to be a
focus. We have chosen Benchmark Literacy, a curriculum that aligns our core instruction to the
2010 Minnesota English Language Arts Standards. Staff will continue to receive ongoing
professional development.

Our Principal, along with the Curriculum, Instructional, and Assessment leader will work directly with
all teachers to ensure the delivery of the core curriculum with integrity. Every staff member who is
assigned to implement an intervention is trained with integrity checks done at least once during the
implementation process to ensure that the intervention is done as per protocol.

The Saint Croix River Education District (SCRED) provides district support for English Language
students (EL). The English Language Teacher from SCRED provides staff development for teachers
as requested. Additional training is available in person or online for instructors with EL students in
their classrooms. The English Language Teacher evaluates EL students and provides direct service
to fit student needs. This teacher also assesses EL student progress and shares results with parents
and classroom teachers and parents along with instructional strategies to provide the necessary
language support with their emerging skills.

As mentioned in previous sections, we have implemented teacher leaders through a professional
learning community (PLC) process. These teachers help to lead discussions that are focused on the
specific needs of their grade levels. Our PLCs typically meet four times per month for 45 minutes to
collaborate within and across grade levels to promote good literacy practices and implement our
reading curriculum with integrity. There are also staff development days throughout the school year
dedicated to the improvement of literacy instruction.

Rush City Schools has implemented Mentorship, Peer Review, and Administrative evaluation
processes to monitor and coach instructors in continual improvement of instructional practices.
Teacher leaders and administration will meet with instructors at least three times per year to review
classroom observations and provide additional support and professional development for individual
teachers. Large group professional development will be provided when multiple teachers are
needing support in a common area.



Each classroom is equipped with an interactive screen and a document camera. Students have
access to Chromebooks in their classroom. These tools will help teachers individualize learning for
their students. In order to be successful with these advances, however, we realize that teachers will
need significant staff development that is focused upon this endeavor.

VII.  Parent Education, Resources and Support

● Rush City Community Education and Early Childhood Family Education (ECFE)
offer weekly classes and several Parent Education Nights each year to assist
families with parenting skills and provide researched based information on child
development and best-practices in relation to young learners.

● Rush City Schools welcome parents not only to be on the committee, but also value
input regarding programming, fundraising, outreach and providing future direction
for our school.

● Parents are offered an opportunity to work with students and teachers in the
classroom, playground, office, service projects, and extracurricular activities.

● Rush City Schools’  website strives to improve communication with parents and
community members through increased access to student information,
programs, and resources.

● The Parent/Teacher Partnership maintains the ultimate goal of improving
community involvement in school events and volunteer opportunities.

● Parents are encouraged to set high expectations and provide structure and guidance
to maximize student potential.

● Parents are accountable for involvement and communication in their child’s
educational and social growth.

School-to-Home communication includes the following:
▪ Two parent/teacher conferences a year
▪ Follow up conferences/parent meetings as needed
▪ Report cards and screening information
▪ Assessment letters explaining individual student results
▪ Individual classroom teacher emails and newsletters
▪ Family night reading events at least three times each year
▪ Teachers maintain individual web sites to promote literacy
▪ Notification of opportunities for Targeted Services programming offered to students who have
not achieved (fall or winter) grade level benchmarks for reading proficiency.
▪ Notification of Summer Targeted Services programming offered to students who have not
achieved end-of-year grade level benchmarks in reading.



Strategies to provide reading support at home may include the following:
▪ Parents set up a time to listen to their child read or read aloud to their child.
▪ When applicable, teachers send home reading materials ahead of time to encourage the use
of simple strategies to use along with stories.
▪ Use of alphabet cards and charts to support letter recognition.
▪ Use of alphabet games and websites to use as resources to support skill development in letter
names, letter sounds, beginning sounds, ending sounds and rhymes.
▪ Use of leveled reading materials, sight word books and cards, and rhyming books.
▪ Use of learning songs – alphabet, rhyming, and calendars.
▪ Short stories for fluency practice.
▪ List of primary learning websites with reading practice games that can be accessed at home.
▪ List of suggested iPad or Smartphone apps to help children reinforce and engage in basic
reading skills.
▪ Weekend practice information.
▪ Summer practice information to reinforce skills from the previous year and prepare students
for the upcoming school year.



VI. Literacy Intervention Glossary

Blending Words - To increase skill in blending letter sounds to make simple words for students
who: - Have mastered letter sound correspondence with the letters in the words you will be blending
- Have not yet mastered this skill.

Choral reading - reading aloud in unison with a whole class or group of students. Choral
reading helps build students' fluency, self-confidence, and motivation.

Corrective Reading - Corrective Reading provides intensive direct instruction-based reading
intervention for students in Grades 3–Adult who are reading below grade level. This Direct
Instruction reading intervention program delivers tightly sequenced, carefully planned lessons that
give struggling students the structure and practice necessary to become skilled, fluent readers and
better learners. Four levels for decoding plus four for comprehension address the varied reading
deficits and skill levels found among older students.

Duet Reading - A strategy to increase fluent reading in students who often lose their spot when
reading, who don’t get to the next word quickly enough or who benefit from a delayed model for
correct word reading

Echo Reading – Echo reading is a rereading strategy designed to help students develop
expressive, fluent reading. In echo reading, the teacher or parent reads a short segment of text
(sentence or phrase), and the student echoes back the same sentence or phrase while following
along in the text.

Explode the Code - An online program that builds the essential literacy skills needed for reading
success: phonological awareness, decoding, vocabulary, comprehension, fluency, and spelling

General Curriculum - Benchmark Literacy

Great Leaps - A program that develops reading fluency by working at the prerequisite skills of
reading words in isolation with fluency, reading phrases with fluency, reading sentences with
fluency and finally reading stories with fluency. A planned progression of skill development.
Students are placed at their appropriate level based on a pre-test.

Headsprout - This computer based early reading intervention program is designed to build early
literacy and reading skills. The 80 lessons are approximately 20 minutes long each. Books and
flashcards for additional practice are also included in this intervention.

Letter/Sound Correspondence - A strategy to increase fluent identification of letter sounds for
students who (1) have not yet mastered all letter sounds or (2) know letter sounds, but do not
identify them with high rates of automaticity.

Making Connections - used to teach students strategies for understanding what they read as well



as developing vocabulary

Newscaster Reading - To increase fluency and prosody for students who (1) have difficulty with
phrasing and expression or (2) would benefit from repeated modeling to increase accuracy

Paragraph Shrinking - This is a 1:1 intervention strategy designed to increase comprehension of
text through summarization and main idea identification practice.

Pencil Tap - The goal of pencil tap is to teach a student to recognize their errors when reading
and to self-correct. The objective is to increase reading fluency for students who 1) make multiple
errors in oral reading without stopping to self-correct and 2) have the strategies to correctly read
the text when reminded to do so.

Phonics for Reading - strategy to support students who struggle with reading comprehension
from weak phonemic awareness and decoding skills. Builds phonemic awareness, decoding, and
fluency skills to strengthen reading comprehension .

Phonological Awareness - Objective is to increase skills in auditory discrimination.

PRESS Interventions - used to attack classwide problems revolving around phonemic
awareness, phonics, fluency, vocabulary and/or comprehension

Read Naturally - Develops phonics skills and improves fluency while supporting comprehension and
developing vocabulary.

Read to Achieve - Teaches students comprehension strategies

Reader’s Theater - A reading strategy which improves reading with expression and with
gestures. Also enhances reading comprehension by making reading fun.

Reading Trends - focuses on five key reading comprehension skills for grades 2-5. Reading levels
in each book begin below grade level progress to on–level reading selections by the end of each
student work text. Reading Trends are based upon and aligned to the Common Core State
Standards. Programs focus on literacy, reading, language arts, science, and social studies.

Recipe for Reading - a research-based, comprehensive, multisensory, phonics-based
reading program that is designed for beginning readers in grades K–3 or at-risk and
struggling readers in grades 1–6. Recipe for Reading incorporates visual, auditory, and
kinesthetic techniques to teach and reinforce phonetic concepts.

Repeated Reading - The student reads through a passage repeatedly, silently or aloud, and
receives help with reading errors. The student should have phonics skills and the goal of this
intervention is to improve reading fluency skills.

Repeated Reading with Pencil Tap and Strategies for Decoding Multisyllabic Words - for
students who need to build fluency, have difficulty recognizing when they have made an error and



have few or no strategies for decoding multisyllabic words that they don’t recognize.

Small Group PRESS interventions - used to assist groups of students with common concerns in
the areas of phonemic awareness, phonics, fluency, vocabulary and comprehension.

Stop/Go - To increase reading fluency for students who: - appear to ignore sentence end marks or
other punctuation - need assistance in reading at the phrase or sentence level

The Eighteen-Minute Solution - To increase fluent reading of passages for students using the
various methods of teacher read aloud, choral reading, duet reading, and partner reading. Each
student will listen to or read the passage a minimum of four times.

The Six-Minute Solution - a fast, fun, research-based way to increase fluency. In same-level pairs,
students do repeated readings of one-minute nonfiction passages as their partners note the number
of words read correctly—an effective peer-monitoring and feedback system that keeps students
motivated and on task. The Six-Minute Solution builds students' reading fluency—essential for text
comprehension—and is a valuable complement to any reading curriculum or as an intervention
program.

Visual Discrimination - Objective is to increase visual discrimination skills, leading to increased
fluency and accuracy for letter naming and letter sound fluency measures.

Vocabulary Interventions - Objective is to increase oral language, vocabulary and fluency
related to picture naming measure.

Word Building - An intervention for “partial decoders” - students who are able to decode the
beginning sounds of words but have difficulty applying sound-symbol knowledge to other letter
positions within words

Nonsense Word Fluency - Measuring a student’s ability to decode individual phonemes and
then blend them together to read.

Choral Reading - Choral reading helps build students' fluency, self-confidence, and motivation.
Because students are reading aloud together, students who may ordinarily feel self-conscious or
nervous about reading aloud have built-in support.

Letter Sound Correspondence - To increase fluent identification of letter sounds for students who
have not yet mastered letter sounds. This intervention is also for students who know letter sounds
but do not identify them with high rates of automaticity.

Letter Naming - Kindergarten and 1st grade students who have not reached the target score on the
assessment, or older students who have not mastered letter names.


